Religion 101 (D)

American Religious Encounters:

500 Years of Religion and Empire

Fall 2014
TR 8:30-9:50 a.m.
255 Upham Hall

Course description
Religion 101 is an “introduction to the study of religion as a phenomenon of human culture.
Various examples of religion are observed and compared in relationship to a thematic and
methodological framework” (General Bulletin, 2014-2015). In this section, our thematic
framework is “religion and empire” in America. Our methodological framework is historical:
this means that we will focus on understanding the past through surviving documents.

Driving questions and goals
Is the United States an empire? It’s a controversial question. Certainly the U.S. was born out of
European empire-building. In the two centuries since it broke away from the British Empire, the
U.S. has vastly expanded its territorial claims, forcibly subjugated native populations, exploited
the labor of a slave caste, ascended to unrivaled superpower status, and deployed enormous
military resources worldwide in the service of its commercial and security interests. Whether or
not all that qualifies as “empire”—we’ll look at arguments both ways—the U.S. has become,
without question, one of the most powerful nations on earth.
Throughout world history, religion has provided important resources for both supporting and
challenging imperial regimes. How has religion supported or challenged arguably imperialistic
exercises of power during U.S. history? How did the nation’s expansion and rise to global power
increase religious diversity in the U.S. and impact religious communities?
As we explore these questions, you will practice critical thinking skills that you can take into
the (imperial?) workforce. These skills include analyzing texts to identify patterns, assumptions,
and implications; drawing evidence-based conclusions; weighing multiple perspectives; locating
reliable sources of needed information; and placing local actions in global contexts.

Instructor
Professor
Email
Phone
Mailbox

Office 63 Upham Hall
Office hours MW 11:30 a.m.-12:30 p.m.

John-Charles Duffy
duffyjc@miamioh.edu
(513) 529-4304
164 Upham Hall

TR 10:00-11:00 a.m.
Or by appointment
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Course objectives
You will perform the following tasks in exams, written assignments, or in-class discussions.

1

Adopt the standpoint of an “empathetic critical outsider” while discussing religions and
religious controversies.

2
3

Weigh rationales for and against characterizing the United States as an “empire.”

4

Identify the significance that specific individuals, religious groups, and events have for this
chronology.

5

Analyze primary documents to identify ways that religion has supported or challenged
arguably imperialist exercises of power, or ways that religious communities have been
affected by arguably imperialist dynamics.

6

Place primary documents we study, and the historical developments they represent, in larger
contexts from U.S. or world history.

7

Cultivate habits of inquiry and gain practice using printed reference sources while conducting
research on an assigned topic.

8

Effectively communicate information in the form of a brief oral presentation.

Trace a chronology of European imperialism in the Americas, U.S. territorial expansion, and
the United States’ ascendancy to political and economic superpower status.

Miami Plan
MPF and MPT Credit
Religion 101 fills the Foundation IIB (Humanities) requirement in the Global Miami Plan. In
addition, this course counts for either of these Thematic Sequences:



Religion and American Life (REL 1)
The Historical and Comparative Study of Religion (REL 2)

Student Learning Outcomes
In tandem with the course objectives listed above, our coursework supports student learning
outcomes related to the Global Miami Plan’s liberal education goals, as shown in the table below
(and continuing on the next page):
Miami Plan
goal

Thinking
Critically

Student learning outcome

Students will consider multiple perspectives on
issues, working from the standpoint of an
“empathetic, critical outsider.”
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Relevant assignments

Reading Journal.
Textual Analysis.
Critical Reflection.
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Thinking
Critically
(continued)

Understanding
Contexts

Engaging
with Other
Learners

Reflecting and
Acting

Students will analyze primary historical
documents to identify patterns, assumptions, and
implications.

Reading Journal.
Textual Analysis.
Midterm and final exam.

Students will draw an evidence-based conclusion
about whether or not to characterize the U.S. as
an “empire.”

Critical Reflection.

Students will cultivate habits of inquiry as they
do exploratory research on an assigned topic.

Context Report

Students will assess the credibility of research
sources.

Context Report.

Students will trace an empire-themed historical
chronology that places the U.S. in global context.

Midterm and final exam.

Students will connect primary documents they’ve Context Report.
read to larger historical developments.
Midterm and final exam.
Students will prepare to contribute to in-class
discussion by writing on discussion questions in
advance.

Reading Journal.

Twice in the semester, each student will prepare
a written analysis of the day’s readings to
provide a starting point for in-class discussion.

Textual Analysis.

Once in the semester, each student will give an
oral presentation that provides classmates with
context for the texts studied that day.

Context Report.

Students will identify what is at stake in the
question of whether or not the United States can
be characterized as an “empire.”

Critical Reflection.

Students will describe whether, how, and why
their views on the question above have changed
over the course of the semester.

Critical Reflection cover
memo.

Required texts
The Routledge Historical Atlas of Religion in America
Brett E. Carroll
ISBN 978-0415921374
Additional required readings
will be posted to our course’s Niihka site.
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IMPORTANT! Always bring the readings to class! We will often analyze
passages from the day’s readings. In the case of readings posted to Niihka,
bring those either printed out or on an electronic device.

Assignments
You will complete the following requirements, which count toward the course grade as shown:

Midterm Exam
20%

Final Exam
30%

Reading Journal
10%
Textual Analysis (2)
15%

Context Report
15%
Critical Reflection
10%

Midterm and Final Exams
The exams will have both selected-response questions (multiple choice, matching columns,
true/false, etc.) and free-response questions (written responses ranging in length from a single
word to a paragraph). The midterm will cover Units 1-2. The final exam will focus on Units 3-4
for the selected response questions, but it will also include free response questions that ask you
to tie together material from across the entire course. I will provide you with a study guide for
each exam.

Reading Journal
To help you engage effectively with the assigned readings and to gain practice analyzing them,
you will keep an online Reading Journal over the course of the semester. This is a low-effort
assignment; but the more seriously you take it, the more the journaling can help you remember
information from the readings for the exams.
A journal entry is due every day for which an ANALYSIS prompt appears in the Course Schedule.
However, you may miss up to 3 journal entries over the course of the semester and still receive
full credit. These 3 “freebies” correspond to the 3 days for which you will prepare either a
Textual Analysis or a Context Report.
For each journal entry, carry out the following steps:
1. Read the ANALYSIS prompt listed for the day’s readings before you start the readings.
2. As you complete the readings, take note of information that helps you answer the
ANALYSIS prompt.
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3. After completing the readings, spend a total of 15 minutes actively thinking and writing a
short answer to the ANALYSIS prompt. (On days for which more than one prompt appears,
you may choose which prompt to journal about, A or B.)
4. Post your journal entry to the personal Niihka forum I’ve created for you. Sign each
journal entry by typing your name in ALL CAPS. This signature is as an honor pledge,
attesting that you completed the readings and that you spent 15 minutes actively thinking
and writing in response to the ANALYSIS prompt.

IMPORTANT! Journal entries must be posted to Niihka before 8:30 a.m. on the day
we will discuss those readings in class.
For every signed journal entry you post on time, I will give you credit. At the end of the
semester, your Reading Journal grade will be calculated as follows:
The number of journal entries for which you received credit × 100%
The total number of journal entries possible, minus 3

Textual Analysis
During the semester, you will write two short Textual Analysis papers (1‒1½ pages each). I will
randomly assign you two dates over the course of the semester on which to submit these papers:
one date before the midterm exam, and one date after. You will be assigned to write on one of
the ANALYSIS prompts that appear in the Course Schedule. Essentially, a Textual Analysis paper
is a refined—and graded—version of a Reading Journal entry, demonstrating your ability to
independently analyze a text.
Near the end of the semester, there will be an “open submission” period. During that period, you
have the option of submitting one extra Textual Analysis. A higher grade received on that extra
Textual Analysis will replace a lower grade received on an earlier Textual Analysis.
You will find additional information about the Textual Analysis papers on Niihka, under
“Syllabus and Assignment Handouts.”

Context Report
Once during the semester, you will give a short oral presentation (8-10 minutes) that helps your
classmates understand the day’s readings more richly by placing them in a larger context. I will
randomly assign you the date and topic on which to give your Context Report.
You will find additional information about the Context Report on Niihka, under “Syllabus
and Assignment Handouts.”

Critical Reflection
Twice during the semester, you will submit versions of a short paper (1½‒2 pages) in which you
provide an evidence-based reflection on whether, or in what sense, the U.S. can or cannot be
considered an empire. The first version of this reflection, the benchmark version, is ungraded.
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The final version, which will be graded for its effectiveness as an argument, will be accompanied
by a cover memo in which you describe whether, how, and why your views on this question have
changed from the benchmark version.
You will find additional information about the Critical Reflection on Niihka, under
“Syllabus and Assignment Handouts.”

Latework
The course is set up in such a way that your presence in class is essential on the days that your
Textual Analysis papers and Context Report are due. If you are ill, experience an emergency, or
must miss class because of a planned absence, contact me as soon as possible.
To receive credit, Reading Journal entries must be posted to Niihka before 8:30 a.m. on the day
we are scheduled to discuss, in class, the readings you wrote about.

Attendance
There is no portion of your course grade set aside for attendance. However, your attendance is
necessary to support the Miami Plan principle of Engaging with Other Learners. I have therefore
adopted a rather stringent attendance policy. The details are laid out in a separate document,
available on Niihka, but here is a quick summary:




You are allowed 4 days of personal leave, without any penalty.
If you miss more than 4 days of class, you could fail or be dropped from the course.
Meet with me to discuss special situations.
The complete Attendance Policy is available on Niihka, under “Syllabus and Assignment
Handouts.” I will ask you to sign a statement attesting that you have read that document.

Resources for your work
Writing
I enjoy meeting with students to discuss their work in progress. As a matter of fairness, I don’t
provide detailed comments about drafts, because I wouldn’t have time to do that for every
student. However, I’m happy to answer focused questions you have about a draft. I prefer to talk
about your work face-to-face, rather than by email, for the sake of efficiency. For more intensive
assistance, I recommend you visit the Howe Center for Writing Excellence.

IMPORTANT! Before you hand in your first written assignment, you need
to read the handout “Writing—Basic Instructions.” You’ll find this
handout on Niihka, under “Syllabus and Assignment Handouts.”

Research
As you do the research needed for your Context Report, consider making an appointment for a
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Research Consultation at King Library.

Office Hours
Don’t hesitate to see me during office hours to discuss concerns. If your schedule doesn’t allow
you to see me during my posted office hours, we can make an appointment for another time.
Office hours are also a time when you could drop in, “just for fun,” to introduce yourself to me at
greater length and to talk about issues we’re discussing in class. Establishing that kind of
individual rapport with professors is a good practice if you think you might want to ask for a
letter of recommendation at some point in the future. (The better I know you, the more specific,
and therefore stronger, my letter can be.)

Academic dishonesty
Academic dishonesty is defined for you in detail in the Student Handbook, 1.5.B. “Students are
responsible for knowing and understanding these standards; misunderstanding of the appropriate
academic conduct will not be accepted as an excuse for academic dishonesty” (Student
Handbook, 1.5.A, emphasis added).
The penalties for academic dishonesty, which can be severe, are outlined in the Student
Handbook, 1.5.C.4. Note that academic dishonesty includes the following:


Submitting material that in part or whole is not entirely one’s own work without accurate
and appropriate citations and attribution (including appropriate use of quotation marks);



Using the words, ideas, or structure/sequence of another person or source without
accurate and appropriate citation and attribution (including the appropriate use of
quotation marks). (Student Handbook, 1.5.B.2.b)

If you’re ever in any doubt about what the university would judge to be academic dishonesty—
ask me!

Inclusive learning environment
Miami University is a community dedicated to intellectual engagement. Our campuses
consist of students, faculty, and staff from a variety of backgrounds and cultures. By
living, working, studying, and teaching, we bring our unique viewpoints and life
experiences together for the benefit of all. This inclusive learning environment, based
upon an atmosphere of mutual respect and positive engagement, invites all campus
citizens to explore how they think about knowledge, about themselves, and about how
they see themselves in relation to others. (“University Statement Asserting Respect for
Human Diversity,” Student Handbook, p. 3)
The need to engage respectfully with others applies to all your courses and to life generally, but a
course where we study religion calls for particular sensitivity. During this course, you may
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encounter religious teachings or practices that strike you as outrageous or absurd. Bear in mind
that this is someone’s religion—it might even be the religion of one of your classmates. We
should therefore keep our discussions as neutral as possible. Where something provokes a strong
reaction, we should step back and analyze that reaction.

Grading philosophy
The purpose of grades is to rank how students performed on particular tasks. Grades thus
indicate to you, to advisors, and to potential employers where your greatest strengths lie: What
kind of work are you best equipped to do?

A

Excellent

B

Good

C

Satisfactory

D

Poor

F

Failure

Among the best performances in the course.
A strong performance, though not among the best.
A weaker performance, but basically competent.
A substandard performance.
The student did not perform the task. OR The performance was
unacceptable (e.g., because of academic dishonesty).

Since the grade of A (Excellent) indicates the best work in the class, relatively few students’
work should receive that rating. Most students’ work should rate as B (Good) or C (Satisfactory).
Something is wrong in a class where the majority of students receive either As, on the one hand,
or Ds on the other. Too many As indicate that the grading is inflated or that the assignments are
insufficiently challenging. Too many Ds indicate that the grading criteria are too demanding or
that the assignments are too difficult for a course at this level.
For more information, consult the handout “How Course Grades Are Tabulated,”
available on Niihka under “Syllabus and Assignment Handouts.”
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Course Schedule
REL 101 (D)
Fall 2014
When are readings due? Readings and other assignments are due on the day they are listed. For
example, the readings listed under Sept. 2 should be read before class on that day.
Where are readings found? Except for selections from The Routledge Historical Atlas of
Religion in America, all readings will be found on our course’s Niihka site, listed by date.
How to use the atlas: Readings from the Routledge Historical Atlas provide background for that
day’s historical texts. As you consult or review the assigned pages from the atlas, take note of
information that helps you connect the historical texts to larger contexts.

IMPORTANT! Bring each day’s readings with you to class, so we can read and
analyze passages together. In the case of readings posted to Niihka, bring those either
printed out or on an electronic device.
Symbols:

University holidays | Administrative deadlines

 Assignment due dates | Exams | Changes of venue

Unit 1

Imperial beginnings |
Tues

AUG

European colonialism in the Americas

Introduction to the course.
Imperialism, colonialism, and religion.

26
Wed | AUG 27
Last day to add/drop in BannerWeb (before 11:59 p.m.)
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Thurs

AUG

28

How to find reference sources for your Context Report.

 Meet in 110 King Library (Kamm Electronic Instruction Room).
READINGS:
 “Context Report.”
 “Attendance Policy.”

Available on our course’s Niihka site, under
“Syllabus and Assignment Handouts.”

Mon | SEPT 1
Labor Day. No classes.
Tues

SEPT

2

Empires of the eastern and western hemispheres, before 1500.

 DUE: Scanned encyclopedia article. (Post it to your Reading Journal.)
READINGS:
 Cyrus Cylinder, excerpt.
 1 Maccabees, chaps. 1-2, excerpt.
 Inter Caetera, excerpt.
 Hodges, “America’s Forgotten City.”
CONSULT: Routledge Historical Atlas, pp. 12-17.
ANALYSIS:
(A) What religious explanation does the Cyrus Cylinder give for why Persian ruler
Cyrus the Great was justified in taking over Babylon? How did Pope Alexander VI
use religion to authorize Spanish rulers Ferdinand and Isabella to take over territories
in the Americas? On the other hand, how did Mattathias use religion to justify
revolting against the takeover of his country by Antiochus Epiphanes?
OR
(B) According to Hodges’s article, what features or evidence have led some scholars
to want to call Cahokia’s society an “empire”? What does Hodges tell us about
religion at Cahokia? (He doesn’t say much, but find what he does.) Given what you
learned from the Routledge Historical Atlas about hunting religions versus
agricultural religions, what features would you expect to find in Cahokia’s religion?

Thurs

Spanish and French colonialism in the Americas.

SEPT

READINGS:
 Requerimiento, 1513.
 Courlander, “The Castillas at Oraibi.”
 Hennepin, “Description of the Missionary Difficulties…”
 “Reverend Claude Dablon, S.J., Describes Daniel Garakontié…”

4
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CONSULT: Routledge Historical Atlas, pp. 24-27.
ANALYSIS:
What do we learn from these texts about European Christians’ attitudes toward Native
Americans? Conversely, what do we learn from these texts about different ways that
Native Americans reacted to Christianity?
Tues

SEPT

9

British colonialism in the Americas: An Anglo-Protestant dominion.

 DUE: Critical Reflection. (Benchmark version.)
READINGS:
 Charter of New England, excerpt.
 Winthrop, “A Model of Christian Charity,” excerpt.
 “New York: Against ‘Jesuits & Popish Priests,’” excerpt.
 Franklin, “Observations Concerning the Increase of Mankind…,” excerpt
CONSULT: Routledge Historical Atlas, pp. 30-37, 46-55.
ANALYSIS:
What religious rationales did the New England charter and John Winthrop’s sermon
give to support British colonization? For what reasons did the colonial government of
New York justify expelling or imprisoning Catholic priests? Why was Benjamin
Franklin unhappy about non-British immigration into the colonies?

Thurs

British colonialism in the Americas: Relations with Native Americans.

SEPT

READINGS:
 Eliot, Indian Dialogues, excerpt.
 “Colonel Smith’s Captivity,” excerpt.
 Franklin, “A Narrative of the Late Massacres…,” excerpt.
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CONSULT: Routledge Historical Atlas, pp. 22-23.
ANALYSIS:
What do we learn from John Eliot’s missionary dialogue, and from John Smith’s
conversation with Tecaughretanego, about different ways that Native Americans
responded to Christianity? According to Benjamin Franklin, how did some British
colonists use religion to justify violence against Native Americans?
CONTEXT REPORTS:
 The British Empire.
 Wars between Native Americans and whites in Britain’s North American colonies.
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Fri | SEPT 12
Last day to drop a class without a grade. Credit/No Credit change deadline.
Tues

Religion and the enslavement of Africans.

SEPT

READINGS:
 Fenn, “Honoring the Ancestors.”
 McAlister, “The Rite of Baptism in Haitian Vodou.”
 Le Jau, “Slave Conversion on the Carolina Frontier,” excerpt.
 Poems by Phillis Wheatley, excerpt.

16

CONSULT: Routledge Historical Atlas, map on p. 85.
ANALYSIS:
What do we learn from the Fenn and McAlister texts about ways that enslaved
Africans preserved their religious traditions? Why were some slaveowners reluctant
to let slaves become Christians, and how did Anglican minister Francis Le Jau
respond to that concern? Judging from her poems, what did African-born poet Phillis
Wheatley find attractive about Christianity?
CONTEXT REPORTS:
 The African slave trade to Europe, Asia, and the Americas.
 Afro-Caribbean and Afro-Brazilian religions.

Unit 2

Manifest destiny |

U.S. expansionism during the age of revolution

Thurs

Civil religion in the founding of the United States.

SEPT

READINGS:
 Keteltas, “God Arising and Pleading His People’s Cause,” excerpt.

18
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 Boucher, A View of the Causes and Consequences…, excerpt.
 Declaration of Independence, excerpt.
 George Washington’s inaugural address of 1789, excerpt.
ANALYSIS:
Why did Presbyterian minister Abraham Keteltas believe that God supported the
American Revolution? By contrast, what religious rationales did Anglican minister
Jonathan Boucher give for opposing the revolution? The Declaration of Independence
and Washington’s inaugural address claim (or assume) that God has done certain
things: what are those things?
CONTEXT REPORTS:
 The American Revolution in imperial contexts: France, Canada, the Caribbean.
 The age of revolution in Europe, 1789-1848.
Tues

SEPT

23

Other anticolonial revolutions of the Americas, 1790-1825.
Religion and U.S. colonization, 1790-1845.
READINGS:
 Dumesle, Voyage dans le nord d’Hayti…, excerpt.
 1805 Haitian Constitution, excerpt.
 Abad y Queipo, decree of excommunication, excerpt.
 Fernández de Sotomayor, Catecismo, excerpt.
 O’Sullivan, “The Great Nation of Futurity” and “Annexation,” excerpts.
 Bushnell, Barbarism the First Danger, excerpt.
 Beecher, A Plea for the West, excerpt.
ANALYSIS:
(A) How was religion used to support Haiti’s revolution against France, in the
ceremony described by Hérard Dumesle and in the 1805 Constitution? How did
Catholic priests Miguel Hidalgo and Juan Fernández de Sotomayor use religion to
support revolutions in Spain’s American colonies?
OR
(B) What did journalist John O’Sullivan claim was the United States’ God-given
mission? According to Congregationalist minister Horace Bushnell and Presbyterian
minister Lyman Beecher, why was it so important for Protestant Christianity to
become well established in the western territories?
CONTEXT REPORTS:
 The Haitian Revolution and the Latin American wars of independence.
 Catholicism and anti-Catholicism in the antebellum United States.
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Thurs

Native American responses to U.S. colonization in the trans-Appalachian west.

SEPT

READINGS:
 The Code of Handsome Lake, excerpt.
 McGloughlin et al, The Cherokee Ghost Dance, excerpt.
 Anderson, Memoir of Catherine Brown, excerpt.

25

CONSULT: Routledge Historical Atlas, pp. 20-21, 66-69 [missions to Natives].
COMPARE: Routledge Historical Atlas, pp. 28-29.
ANALYSIS:
How did Seneca prophet Handsome Lake and Cherokee prophet “Charley” believe
that their peoples should respond to white culture? What authority did Handsome
Lake and Charley claim to support their message? How did conversion to Christianity
affect Catherine Brown’s relationship with other Cherokees, including her family?
CONTEXT REPORTS:
 U.S. and European territorial expansion in North America, 1783-1845.
 U.S. wars with Native Americans, 1783 to Indian Removal.
Tues

SEPT

30

The Christianization of African Americans, as colonialism and as resistance.
Religion and the conflict over slavery.
READINGS:
 Raboteau, “The Slaves’ Own Religion.”
 The Confessions of Nat Turner, excerpt.
 Walker’s Appeal, excerpt.
 Stringfellow, A Brief Examination of Scripture…, excerpt.
 Howe, “The Battle Hymn of the Republic.”
CONSULT: Routledge Historical Atlas, pp. 84-86 [up to emancipation].
ANALYSIS:
(A) Answer these questions based on what you learned from Albert Raboteau’s article
and from Nat Turner’s confession: In what ways did white Christians use religion to
keep African Americans in a subordinate (lower) position? In what ways did African
Americans use Christianity to push back?
OR
(B) What religious arguments did African American David Walker use to denounce
slavery? What religious arguments did white Baptist Thornton Stringfellow use to
defend slavery? What religious meaning did white Northerner Julia Ward Howe see
in the Civil War, as reflected in “The Battle Hymn of the Republic”?
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CONTEXT REPORTS:
 Anti-slavery movements and emancipation in Europe and the Americas.
 The colonization of Sierra Leone and Liberia.
Thurs

Foreign missions in the antebellum era.

OCT

READINGS:
 History of the ABCFM, excerpt.
 View of the Missions…, excerpt.
 Codman, The Duty of American Christians to Send the Gospel..., excerpt.
 Ruschenberger, Voyage round the World, excerpt.

2

CONSULT: Routledge Historical Atlas, pp. 18-19, 66-69 [overseas missions].
ANALYSIS:
In the view of the author of History of the ABCFM, how did Hinduism harm Indian
society? What evidence do we see in these texts that U.S. missionaries regarded not
just their religion, but their culture in general, as superior? In what ways did John
Codman and William Ruschenberger connect foreign missions to foreign trade?
CONTEXT REPORTS:
 U.S. commercial expansion in Asia and the Pacific during the antebellum era.
 Christianity and U.S. influence in Hawaii, pre-annexation.
Tues

OCT

Review, Units 1-2.
Discussion: Is the United States an empire?

7
Thurs

 Midterm Exam.

OCT

9
Fri | OCT 10
Fall Midterm Break. No classes.
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Unit 3

American ascent |

From the Mexican-American War to World War II

Tues

Mexicans, Mormons, and Native Alaskans under U.S. occupation.

OCT

READINGS:
 Strong, Our Country, excerpt.
 Banker, Presbyterian Missions and Cultural Interaction…, excerpt.
 Dauenhauer, “Two Missions to Alaska,” excerpt.

14

CONSULT: Routledge Historical Atlas, pp. 80-83.
REVIEW: Routledge Historical Atlas, pp. 28-29.
ANALYSIS:
Josiah Strong was a white Protestant minister (in Cincinnati) writing in the second
half of the 1800s; the texts by historians Mark Banker and Richard Dauenhauer
describe the activities of other white Protestant ministers from the U.S. during that
same period. What evidence do these texts provide that white Protestants were
prejudiced against Mexicans, Mormons, and Native Alaskans?
CONTEXT REPORTS:
 U.S. territorial expansion from Texan annexation to the Alaska Purchase.
 Mormon colonization in the trans-Mississippi west.
Thurs

Native American responses to U.S. colonization in the trans-Mississippi west.

OCT

READINGS:
 Whipple, preface to A Century of Dishonor, excerpt.
 “Courts of Indian Offenses,” excerpt.
 Sword, “The Sioux and the Ghost Dance.”
 Anderson, Peyote: The Divine Cactus, excerpt.

16

REVIEW: Routledge Historical Atlas, pp. 20-21.
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ANALYSIS:
What role did religion play in the efforts by Episcopal bishop Henry Whipple and the
U.S. government to “civilize” Native Americans? What hope or comfort did the
Ghost Dance and the Peyote movement offer to Native Americans living under U.S.
occupation? What role did Jesus play in those Native American religious movements?
CONTEXT REPORTS:
 Indigenous policies in the U.S., Canada, and Australia, late 1800s.
 Indigenous Christian movements in colonial Asia, Africa, and the Pacific.
Fri | OCT 17
Midterm grades available to students on BannerWeb.
Tues

African Americans and colonialism after emancipation.

OCT

READINGS:
 Reports of the Freedmen’s Aid Society of the MEC, excerpt.
 Crummell, “The Regeneration of Africa,” excerpt.
 Morris, “Africa Waiting,” excerpt.
 Wells, A Red Record, excerpt.
 Thurman, “Colored Prejudice,” excerpt.

21

CONSULT: Routledge Historical Atlas, pp. 86-87, 120-123.
ANALYSIS:
(A) How did the Freedmen’s Aid Society, an organization of white Methodists,
attempt to “civilize” African Americans? Similarly, how did black Episcopal priest
Alexander Crummell propose to civilize Africans? What do you make of the text by
black Baptist C. S. Morris—would you call that a colonialist or an anti-colonialist
text?
OR
(B) In what ways did Ida B. Wells and Howard Thurman hope to use Christianity as a
resource in struggling against the oppression of African Americans? In different
ways, Wells and Thurman each refer to Americans’ concern for peoples in other parts
of the world, in the course of arguing that Americans should show more concern for
racism at home. Explain.
CONTEXT REPORTS:
 Missions to and by African Americans; missionaries and the “scramble for Africa.”
 Segregation in the U.S. and South Africa; pan-Africanism.
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Thurs

WASP imperial ideology during the period of the “new immigration.”

OCT

READINGS:
 Strong, Our Country, excerpt.
 Evans, “The Klan’s Fight for Americanism,” excerpt.
 Life and Work of James G. Blaine, excerpt.

23

CONSULT: Routledge Historical Atlas, pp. 90-97, 108-109.
ANALYSIS:
How did Protestantism fit into Josiah Strong’s and Hiram Evans’s theories of AngloSaxon supremacy? In other words, how does Protestantism help make Anglo-Saxons
the superior race, in those authors’ view? Point to passages in Senator James Blaine’s
speech that show he subscribed to a worldview similar to that of Strong or Evans.
CONTEXT REPORTS:
 U.S. industrialization, immigration, and immigration restrictions, 1848-1924.
 Anglo-Saxon supremacism in the U.S. and the British Empire.
Mon | OCT 27
Last day to drop from a course with a “W.” Last day to change to/from Audit.
Tues

OCT

28

The World’s Parliament of Religions.
Religion and the acquisitions of 1898.
READINGS:
 Barrow, closing address, World’s Parliament of Religion, excerpt.
 Vivekananda, “Hinduism as a Religion,” excerpt.
 Daggett, “The Heathen Invasion of America,” excerpt.
 “Interview with President William McKinley.”
 Spalding, “Empire or Republic,” excerpt.
 Albizu Campos, 1933 Día de la Raza speech, excerpt.
CONSULT: Routledge Historical Atlas, pp. 104-107.
ANALYSIS:
(A) The World’s Parliament of Religions met in Chicago in 1893. Two participants,
Presbyterian John Barrows and Hindu teacher Vivekananda, shared the goal of
promoting dialogue among religions—but they had different hopes for what the end
result of that dialogue would be. How so? Meanwhile, why was journalist Mabel
Daggett appalled to see some white American women attracted to Hinduism?
OR
(B) What role did religion play in President McKinley’s justification for taking
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control of the Philippines after the Spanish-American War? For what reasons did U.S.
Catholic bishop John Lancaster Spalding oppose taking over Spanish possessions
such as the Philippines? On what grounds did Puerto Rican nationalist Pedro Albizu
Campos allege that “in the United States there is no Christianity”?
CONTEXT REPORTS:
 Hindu and Buddhist revival in colonial Asia.
 The Spanish-American War, Second Boer War, and Russo-Japanese War.
Thurs

OCT

30

Foreign missions and the “new imperialism.”
READINGS:
 Mott, The Evangelization of the World in This Generation, excerpt.
 Speer, The New Opportunity of the Church, excerpt.
 Twain, “To the Person Sitting in Darkness,” excerpt.
REVIEW: Routledge Historical Atlas, pp. 66-69.
ANALYSIS:
In what ways did Christian missions benefit peoples of the world, according to
Methodist missionary John Mott and Presbyterian missionary Robert Speer? For what
reasons was satirist Mark Twain critical of missions?
CONTEXT REPORTS:
 Western and Japanese imperialism in China.
 American foreign missions, post-Civil War to WWII.

Tues

NOV

4

Religious minorities in the U.S., in relation to empires abroad.
The world wars and the United States’ bid for global leadership.
READINGS:
 Antin, The Promised Land, excerpt.
 Kikuchi, Memoirs of a Buddhist Woman Missionary in Hawaii, excerpt.
 Macfarland, Pioneers for Peace through Religion, excerpt.
 Villard, “Are We to Rule the World?”, excerpt.
 Truman, V-J Day proclamation, excerpt.
CONSULT: Routledge Historical Atlas, pp. 94-95, 109 [Jodo Shinshu].
ANALYSIS:
(A) How did events in the Russian Empire lead to Mary Antin’s Jewish family
crossing an ocean to the U.S.? How did events in the Japanese Empire lead to Shiego
Kikuchi’s Buddhist husband crossing an ocean to the U.S. mainland? What roles does
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religion play in Antin’s and Kikuchi’s stories?
OR
(B) What did the Church Peace Union hope Americans would do after World War I?
In his sarcastic Christian Century editorial, written during World War II, Oswald
Garrison Villard denounced “the new American imperialism”—what did he mean by
that? What did President Truman say about God in his V-J Day proclamation?
CONTEXT REPORTS:
 Religion in the Russian and Japanese empires, late 1800s to the world wars.
 The world wars as struggles between imperialist powers.

Unit 4

The end of empires? |

The era of decolonization and globalization

Thurs

The post-WWII struggle for African American liberation.

NOV

READINGS:
 King, “Nonviolence and Racial Justice,” excerpt.
 Autobiography of Malcolm X, excerpt.
 The Black Manifesto, excerpt.

6

REVIEW: Routledge Historical Atlas, pp. 120-123.
ANALYSIS:
Martin Luther King and Malcolm X both invoked religion to challenge white
oppression of African Americans—but in different ways. How so? What did the
Black Manifesto demand of white Christians and Jews in the U.S., and what
justification did the manifesto’s authors give for making that demand?
CONTEXT REPORTS:
 The decolonization of Africa.
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 Overturning racial discrimination in the U.S. and South Africa.
Tues

Mexican Americans’ and Native Americans’ continued anticolonialist struggles.

NOV

READINGS:
 Gómez, Somos Chicanos, excerpt.
 Elizondo, The Future Is Mestizo, excerpt.
 Deloria, Custer Died for Your Sins, excerpt.
 In the Light of Reverence, trailer and “Devil’s Tower” clip (links on Niihka).

11

ANALYSIS:
(A) What specific accusations of injustice did Católicos por la Raza [Catholics for the
Race] make against the white-led Catholic Church in Los Angeles? What specific
victories did the group claim as a result of its activism? For what reason did Catholic
theologian Virgilio Elizondo believe that Jesus could provide a model for Mexican
American identity?
OR
(B) What reasons did Vine Deloria give for regarding traditional Native American
religions as superior to Christianity? In the Light of Reverence offers us glimpses of
white Americans—including government officials—responding to efforts by Native
Americans to reassert control over sacred lands (usually by trying to restrict access to
those lands). How do the whites respond to these efforts?
CONTEXT REPORTS:
 The Chicano movement; Latino immigration to the U.S. since the 1960s.
 Indigenous rights movements in the U.S., Canada, Australia, and Latin America.
Thurs

Euroamerican attraction to Native and Asian religions: A form of neocolonialism?

NOV

READINGS:
 “Declaration of War Against Exploiters of Lakota Spirituality,” excerpt.
 Wood, The Book of the Shaman, excerpt.
 hooks, “Waking up to Racism,” excerpt.
 “Charter of the Soka Gakkai International,” excerpt.

13

ANALYSIS:
Why were the Lakotas who wrote the “Declaration of War” so opposed to non-Native
Americans practicing Native American spirituality? Why did African American
writer bell hooks connect white Americans’ interest in Buddhism to colonialism?
What evidence might Nicholas Wood, or white American members of the Buddhist
organization Soka Gakkai International, offer to argue that they are anti-colonialist?
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CONTEXT REPORTS:
 Appropriation of Native American cultures: the Boston Tea Party to NAGPRA.
 European and Euroamerican interest in Asian religions, 1800s to the present.
Tues

NOV

18

Religion and the Cold War.
READINGS:
 Graham, Christianism vs. Communism, excerpt.
 Reagan, remarks at the 1983 NAE Annual Convention, excerpt.
 Senkewicz, “Twenty-Five Years ‘Under God.’”
 Lissner, “23 War Protesters Arrested in St. Patrick’s…”
 Heschel, “The Moral Outrage of Vietnam,” excerpt.
 Hearts of Sorrow: Vietnamese-American Lives, excerpt.
ANALYSIS:
(A) What religious arguments did evangelical Protestant minister Billy Graham and
President Ronald Reagan use to justify the U.S. struggle against Communism?
According to Catholic priest Robert Senkewicz, why did many Americans support
adding the words “under God” to the Pledge of Allegiance—and why was Senkewicz
critical of their having done this?
OR
(B) Why did Catholic cardinal Francis Spellman support the U.S. war in Vietnam? In
what ways did the protesters at St. Patrick’s Cathedral and rabbi Abraham Joshua
Heschel use religion to oppose the war? According to the Buddhist nun who tells her
story in Hearts of Sorrow, how did Buddhism help Vietnamese refugees cope with
loss and the challenges of life in the U.S?
CONTEXT REPORTS:
 U.S. leadership and interventions in the Cold War.
 The Vietnam War in an imperialist context.

Thurs

NOV

20

Religion and economic globalization.

 “Open submission” period. (Option to submit one extra Textual Analysis.)
READINGS:
 World Council of Churches, AGAPE background document, excerpt.
 Novak, “Catholic Social Teaching, Markets, and the Poor,” excerpt.
ANALYSIS:
“Economic globalization” usually refers to the post-Cold War expansion of
neoliberalism, an approach to economics that promotes free markets as the key to
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development. What religiously based criticisms did the World Council of Churches
make against neoliberalism? What religiously based arguments did U.S. Catholic
Michael Novak give in favor of free markets?
Tues

NOV

25

The U.S. confronts Islamism.

 “Open submission” period.
READINGS:
 Bin Laden, “Letter to America,” excerpt.
 Bush, presidential address of September 20, 2001, excerpt.
 Safi, “Being Muslim, Being American after 9/11,” excerpt.
CONSULT: Routledge Historical Atlas, pp. 102-103.
ANALYSIS:
What reasons did Osama bin Laden give for opposing the U.S.? What did President
George W. Bush say about religion in his address to the nation after 9/11? What did
Omid Safi mean when he called American Muslims a “middle community”?

Thurs

NOV

Wed - Fri | NOV 26 - 28
Thanksgiving Holiday. No classes.

27
Tues

DEC

2

The “new new” immigration and the expanding U.S. religious landscape.
Interreligious dialogue and cultural imperialism.

 “Open submission” period ends. (Last chance to submit extra Textual Analysis.)
READINGS:
 Eck, A New Religious America, excerpt.
 Burford, “Assymetry, Essentialism, and Covert Cultural Imperialism,” excerpt.
ANALYSIS:
Diana Eck says that “the interreligious issues we face here are not just . . . America’s
issues” (17). How does Eck think that the world at large could benefit from
Americans learning to live with religious diversity? How does Grace Burford explain
the fact that Christians seem more enthusiastic about interreligious dialogue than
Buddhists do?
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Thurs

DEC

Course wrap-up.

 DUE: Critical Reflection. (Final version, with cover memo.)

4
Thurs

 Final Exam, 8:00-10:00 a.m. Meet in our regular classroom.

DEC

11
Thurs | DEC 18
Grades viewable to students on BannerWeb (date subject to change).

